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Process

The review committee began meeting weekly on September 16, 2009.  Membership included Lorie Murphy-Freebolin (Director of Counseling Center), Mikaela Wulfekuhle (Counselor), Regina Boarman (Associate Professor-Chair of the Social Work Department) and Kenzie Foley (Student).
The following materials and resources were reviewed by the committee during the fall 2009/2010 academic year:
1.
Clarke College Mission Statement

2.
Counseling Center Mission Statement

3.
Counseling Center Web Site

4.
Counseling Center Annual Reports
5.
Counseling Center Assessment Reports
6.
Council for the Advancement of Standards (CAS) Self-Assessment Guide

7.
Counseling Center’s Handouts and Brochures

8.
Self-Perception Inventory
9.
Rubrics:  Self-Understanding, Deepening Spiritual Values, Self-Confidence, Personal Code of Ethics, Leadership Skills, Personal and Professional Goals
10. 
Select Peers, Competitors, and Aspirants
11. 
Job Descriptions
Report

Part 1.  Mission
The Clarke College Counseling Center is a Student Life Department devoted to providing counseling and supportive services to the Clarke community.  The Counseling Center assists students in their pursuit of a contented and balanced life as they strive for academic, personal, and intellectual growth.  For many students, this is a time of new challenges as they learn to balance scheduling, academics, work, and athletics with leisure activities, relationships, and quiet time.  Taking the time to address these issues in a comfortable and confidential setting can make all the difference in academic, physical, and personal performance (see appendix A, Clarke College Mission Statement).

The Counseling Center mission statement is consistent with the mission and goals of Clarke College; the Counseling Center operates as an integral part of the overall mission of Clarke College. Promoting the personal and intellectual growth of our students, the Counseling Center helps them deepen their understanding of their thoughts, behaviors, human and social interactions. The Counseling Center equips students with educational tools to positively impact self-awareness, decision-making skills, and ultimately their behavior choices. By learning to be aware of and challenge their self-defeating thoughts and behaviors, students report an increase in positive feelings and a decrease in stress and anxiety (see appendix B, Counseling Center Mission Statement – “Finding a Sense of Well-Being in College”).

Part 2.  Program 
Student Services, Retention and Outreach
One of the functions of the Counseling Center is to assist in student retention.  Many students utilize short- and long-term services and their need is justified.  Often students have had difficulty continuing their student status if they are unable to obtain supportive services in a timely manner.  Some of the common presenting issues which threaten retention are:
· Uncertainty of academic path

· Test-taking anxiety 

· Severe homesickness

· Academic struggles

· Relationship and parenting concerns

· Family of origin conflicts

· Substance abuse

· Financial struggles

· Bereavement/grief

· Social problems

· Poor self-esteem

· Stress

· Depression

· Anxiety

· Post-Traumatic Stress Disorder (PTSD)
· Emotional intensity struggles

· Eating disordered behaviors

· Other adjustment issues
Student Satisfaction
The students who are seen in the Counseling Center express a high degree of comfort with the setting as well as with the counselors.  Students frequently report that the soft relaxing music and hot drinks offered to them is very important, as well as the warm and inviting atmosphere.  Students are generally highly motivated to work hard in learning new strategies for approaching life.  They rarely miss appointments and arrive in a timely manner.  The students report a high rate of satisfaction with Counseling Center services and all returning students report that they would utilize counseling services next year if the need arose.  Students verbally express their satisfaction during termination of counseling.  Many students each semester send thank-you notes or emails expressing gratitude for support while making positive changes in their lives.  Students also track their own progress through journaling and charting, as well as reviewing previous progress notes with the counselor.  Counselors check in with students after every couple of sessions to discuss their progress and their level of satisfaction; counseling approach is routinely reviewed and evaluated and changed if needed.  Students also complete the Self-Perception Inventory pre-test at the beginning of each semester and the post-test at the close of each semester, often illustrating personal growth throughout the semester.  If a student attends counseling for a period of time less than a whole semester, they are administered the post-test at their final counseling session.  At the conclusion of counseling, students are often astonished at their positive personal growth and report high levels of satisfaction with Clarke’s counseling services. 
In an effort to more accurately assess student satisfaction with counseling services, we have developed a student satisfaction survey.  This survey will be discussed further in the Counseling Center Improvement Plan at the end of this report (see appendix C, Clarke College Counseling Center Student Satisfaction Survey).
The Counseling Center is an important aspect of campus retention efforts.  Every year we count the number of students who retain their student status as a result of Counseling Center efforts.  Over the past 3 years that number averages 76 (see appendix D, Excerpt of Annual Report Information from fall 2007/fall 2009). 
Retention Staffing Committee
The Director of the Clarke Counseling Center serves as a member of the Retention Staffing Committee.  This committee meets twice monthly to discuss at-risk students and to support retention efforts among Academic Affairs, Financial Aid, Athletics, Student Life, Residence Life, and the Learning Center. This committee allows for the campus community to have greater communication and cooperation among departments, which further assists with retaining students who are at risk of failing academically or withdrawing due to previously mentioned issues.  This collaborative effort allows for students to be provided with a support system where both academic and emotional concerns can be addressed.  Kenzie Foley, student, points out that at Clarke College a student is not “just a number” as prevalent on larger college and university campuses.  These committees support this notion that Clarke is a caring community that supports a student at all levels of development- academically, socially, and emotionally.
The Counseling Center’s involvement in this committee or any other is to serve as a consultant. The Counseling Center staff protects student confidentiality at all times and never shares information about any student without a signed authorization to release confidential information. 
Student Life Directors Meetings
The Counseling Center Director serves as a member of Student Life Directors Meetings.  These meetings are held two times per month.  Additional membership includes the VP of Student Life, the Director of Residence Life, the Director of Student Activities, the Director of Campus Ministry, The Director of Career Services, and the Director of Athletics.   The purpose of these meetings is for all Student Life departments to communicate, collaborate, strategize, and support each other in all roles and duties in the area of Student Life as well as other campus departments and communities. 
Residence Life Meetings
The Counseling Center staff further continues its collaborative and retention efforts by meeting with Residence Life staff.  The Counseling Center’s involvement in this committee or any other is to serve as a consultant. The Counseling Center staff protects student confidentiality at all times and never shares information about any student without a signed authorization to release confidential information. These meetings occur twice monthly; attendance includes the Director of Residence Life and Resident Directors.  These meetings allow for the Residence Life staff to share student concerns with the Counseling Center.  Concerns include emotional, behavioral, academic, and/or substance abuse concerns.  

The Clarke Counseling Center follows up with these concerns utilizing a confidential tracking system.  The student concerns, referral information, and date of the referral are recorded.   The Counseling Center staffs these concerns weekly.  During the staffing of these concerns, the Counseling Staff follows up with Residence Life and additional referral sources to check on the status of the student referral. 
Orientation Programs
The Clarke Counseling Center is greatly involved with student orientation, including parent presentations, orientation aide presentations, and presentations for new students.  First year students are introduced to the Counseling Center staff via outreach activities such as presentations concerning taking responsibility for one’s self and educating students on effective stress management techniques. 
During CONNECT Weekend, the Counseling Center presents information to parents.  This presentation includes an introduction to the Counseling Center and services provided.  Counselors also encourage parents to contact the Counseling Center with concerns about their children.  Parents frequently speak with counselors after the presentation to share concerns.  Counselors then use the card tracking system previously described, as well as share concerns during Residence Life meetings and Retention Staffing meetings to ensure proper communication ensues.  This further supports retention efforts and increases parent satisfaction due to presenting a partnership between parents and the College.
Smart Start
The Counseling Center conducts two presentations for the Smart Start Program at the beginning of each academic year.  The Smart Start Program is identified by the following course description: The course will assist students in achieving their potential in college life at Clarke College. Students will examine the gifts and knowledge that they bring to their program of study, will participate in self-assessment exercises, develop a success plan, and acquire tools to enhance their potential for success at the college level. Special emphasis will be given to key components that support the assimilation into college life and successful learning.  
These presentations provide the opportunity to introduce the counselors, allowing them to discuss a variety of topics pertinent to incoming students and to explain how students may access the Counseling Center.
Counseling Center Smart Start presentation topics include:
· Coping with homesickness

· Time management

· Effective study habits
· Developing a sleep routine

· Setting effective boundaries

· Avoiding procrastination

· Staying motivated

The Counseling Center receives many referrals from both the Smart Start and Advantage programs throughout the course of the year.  Visibility during the first weeks of classes encourages students to feel more comfortable accessing Clarke’s Counseling Services (see Appendix D, Excerpt of Annual Report Information from 2007-2010).
Advantage Program
The Counseling Center also presents to the Advantage Program at the beginning of each academic year.  The course assists students in achieving their potential in college life at Clarke College.  Students examine the gifts and knowledge that they bring to their program of study, participate in self-assessment exercises, develop a success plan, and acquire tools to enhance their potential for success at the college level.  Special emphasis is given to key components that support the assimilation into college life and successful learning.
These presentations allow for students to start off on a positive note with tips and effective strategies for dealing with time and stress management. It also provides them with an opportunity to be introduced to the Counseling Center and its services.  Topics discussed include those mentioned for Smart Start, but also focus on the importance of challenging perfectionist thinking and focusing on balance to increase a sense of well-being while in college.
Students from the Advantage program often self refer and a significant number of them utilize Counseling Center services during the year.  This outreach at the beginning of the year allows these students to feel more comfortable utilizing the Counseling Center’s services.
Additional Outreach and Collaboration
Further outreach includes collaborating with Health Services to assist with student Alcohol Screenings, Depression and Anxiety screenings, and Eating Disorders screenings.  These screenings allow for students to receive information on healthy choices and behaviors.  At-risk students are encouraged to schedule an appointment in the Counseling Center.
Overall our most successful programs appeared to be those that met the needs of a particular interest group, such as Yoga, Meditation Workshop, RA/Tuckpointer training, and special interest classroom lectures and presentations. Programs were custom tailored to meet identified needs within our campus community.  The Counseling Center was able to meet a wide variety of requests.  The presentations were well attended and had a high degree of active participation.  Students often asked pertinent questions about the material, participated with personal information, and frequently came into the office to schedule an appointment to further discuss topics. 

Stress Management
Many of the Counseling Center’s programming efforts focus on stress management.  Hosting meditation workshops and yoga classes teaches students to incorporate these activities into their individual stress management programs throughout the year.  The Counseling Center also encourages students to utilize other campus activities, such as kickboxing and intramural sports which are offered through Student Activities and Athletics respectively, for the same purpose (see appendices E & F, Yoga and Meditation Workshop Flyer and Information).  
Staff Development

Additionally, the Counseling Center prepared and led a series of faculty workshops on the topics of classroom civility and classroom management.  This series was also offered to Clarke student teachers with very favorable responses.  The Clarke Education Department schedules the Counseling Center to present this workshop to student teachers each semester.  Another successful program includes presenting new advisers and faculty members with a Q & A format on the typical issues seen in the Counseling Center.
The Counseling Center also presented to the Student Life staff on cultural awareness to promote staff development.  This presentation covered issues specific to incoming college students, especially focusing on the cultural adjustment cycle.  The focus was to emphasize that everyone has culture; staff next problem-solved several student scenarios concerning culture. Student Life staff collectively compiled a list of best practices to assist with new student integration into Clarke culture.
The Director of the Counseling Center provided consultation to the Transfer Student Task Force and helped to develop handouts and resources to assist transfer students with their unique adjustment issues.  A presentation discussing cultural adjustment issues specific to transfer students educated and provided a framework for positive support for both incoming students and faculty.   
The Counseling Center continues to provide a large number of classroom lectures, which aids in getting helpful information across to a larger number of students, faculty and staff as well as increasing our visibility and accessibility on campus.  With both counselors at full-time status beginning in the fall of 2008, the Counseling Center was able to provide more education for faculty, staff, and students.  
Training 

The Counseling Center provided training for RA staff, Tuckpointers, and Orientation Aides.  Some of the most important continuing training that the Counseling Center provides is to the Residence Life Staff.  They are often the first and primary contact for a student.  Residence Life training has included:

· Conflict resolution

· How and when to make a Counseling Center referral

· Time and stress management

· Suicide awareness and prevention

· Crisis management

· Providing emotional support for students, while maintaining good boundaries

· Avoiding burnout 
Tuckpointers are also presented with information about typical concerns for first-year students.  Since Tuckpointers are very involved with orientation, Counselors educate them on topics of Counseling Center accessibility, coping with homesickness, stress management, and providing support.
Services

Consultations  
A significant number of faculty and staff members utilize the services of the Counseling Center throughout the year.  Their requests range from questions about referring a student, developing better communication with students, and handling a challenging student issue to requests for information on Counseling Center staff programming and guest lectures.  The Counseling Center is in daily contact with faculty, the Learning Center, and Academic Affairs in the exchange of information regarding specific students.  This communication greatly enhances the continuity of care that Clarke is able to provide to our student population.

Additionally, several faculty/staff members schedule consultation appointments each year to discuss personal and/or family counseling needs.  They are referred to community resources, such as individual counseling through Medical Associates or Hillcrest Behavioral Health Services.  In follow-up conversations, they expressed a high degree of satisfaction with Counseling Center assistance.

A monthly Personal Development Team meeting with Health Services and Career Services provides community support and also a continuous feedback loop with these departments in Student Life. 
Referrals
Referrals are made to the community as needed and where appropriate.  The Clarke College Counseling Center works closely with Medical Associates Psychiatry for medication evaluations and for counseling referrals beyond Clarke’s resources.  Also, Hillcrest Mental Health Center is utilized as another referral source, especially for students who are in need of sliding-fee scale services.
Crisis Intervention
The Clarke College Counseling Center staff carries an on-call phone to assist with mental health emergencies that may arise on campus after hours.  Due to staffing limitations however, students who need additional assistance other than weekly appointments are referred off-campus.  This allows for staff’s time to be utilized in the most efficient manner.

Clarke College’s collaboration with faculty/staff and outreach efforts prevent many situations  from becoming crisis situations.
Professional Development for Counseling Center Staff
Clarke counselors attend several CEU trainings each year to keep up-to-date with new interventions and new research.  Training topics within the past couple of years have included:  substance abuse, emotional intensity, Lesbian Gay Bisexual Transgender (LGBT) issues, spirituality in counseling, and domestic violence issues.  For licensure, forty hours per year of continuing education is required.  

Staff also keeps up-to-date with researching new treatment interventions and research materials, such as cognitive behavioral workbooks, to assist with providing research-based best practices.
Committee Involvement

Catholic Identity Committee

The Counseling Center Director has served on the Catholic Identity Committee since spring semester of 2008.  This has helped to deepen the Personal Development Team’s understanding and connection to the College’s mission.  
ADEC –Alcohol/Drug Education Committee

The second counselor was instrumental in creating the Alcohol/Drug Education Committee (ADEC) in November 2008 and continues to chair this committee.  ADEC was formed for the purpose of faculty, staff, and students to proactively study the issue of substance use and abuse within Clarke’s student population.  One task included gathering information on what Clarke currently does in the area of education and prevention.  Clarke’s existing policies were reviewed, the current approach and sanctioning guidelines regarding substance use was discussed, and recommendations about best practices for the future were prepared.  The committee meets for one hour per month to hold conversations pertaining to these issues.  
Each group member provides a unique perspective on these issues, ranging from the viewpoint of residence life, athletics, nursing, health services, and social work.  A great benefit of this committee is the community outreach component.  Dean Nelson, with Helping Services, and Donna Silker, with the Dubuque Safe Youth Coalition, continuously keep Clarke informed of new research, what other colleges in the area are doing regarding substance abuse, and what grants and funding are available in this arena.  ADEC included Hillcrest Family Services in its collaborative efforts this year with the involvement of Kara Schroeder, the Anti-Tobacco Coordinator.
Collaboration with Helping Services of Northeast Iowa has allowed for grant sources to conduct the Core Survey every three years.  The Core Alcohol and Drug Survey was developed in 1989 to assess the nature, scope, and consequences of alcohol and other drug use on college campuses.  The survey was expanded in 1994 to include assessment of students’ perceptions and beliefs about alcohol and other drug (AOD) use and AOD-related sexual behavior and violence.  An empirical item score can be obtained for each behavior measured.  Quantity and frequency of use are measured by: annual prevalence of use for all drugs and alcohol, 30-day use for all drugs and alcohol, average number of drinks per week, heavy (binge) drinking within the last two weeks, and changes in drinking and drug use in the past 12 months.  Problem-related questions measure 19 consequences of drinking and drug use by frequency of occurrence.  Another set of questions measures AOD-related experiences of violence.  Several items also measure perception of risk, perception of others’ use, perceptions of others’ feelings regarding use, and perceptions of campus environment.  Social beliefs about the effects of alcohol are measured by use of 14 items structured in a forced-choice yes/no format.  There are questions that assess other campus variables, such as the extent of participation in campus activities, frequency of responsible alcohol drinking behavior, and interference from others’ drinking in a student’s life on or around the college campus.  The Core Alcohol and Drug Survey has shown to have high content validity, construct validity, and test-retest reliability (www.core.siuc.edu, 5/6/10).  
The information collected from the Core Survey provided a baseline of substance usage among the Clarke student population.  The Core was conducted most recently in Spring 2010.  This data will allow for the committee to compare current usage trends with the baseline data collected in 2007 to determine if Clarke’s substance abuse education and prevention efforts are effective.  The Core data will be available by August 2010.   

Since the academic year of 2008/2009, collaboration facilitated through the committee has allowed for a reduction in on-campus substance abuse violations in the 2009/2010 academic year.  Residence Life and Athletics began discussing residence hall alcohol violations involving athletes.  The sheer number of violations in the past years involving athletes surprised athletic director, Curt Long.  Athletics began implementing a “three strike” policy for Clarke athletes.  ADEC believes the reduction in the number of alcohol violations this year is due to the fact that Residence Life and Athletics communicate about these violations and provide consistent sanctioning. 
Another improvement coming out of ADEC’s discussions was the reformatting of the Student Handbook and Clarke’s alcohol policy.  Kate Zanger, VP of Student Life, worked diligently on reformatting the Student Handbook’s alcohol policies.  The newly reformatted handbook flows well, information about Clarke’s substance abuse policies are easy to find, and sanctions are clearly stated.  This allows for violations of Clarke’s substance abuse policies to be handled on a consistent basis.
During the 2009/2010 academic year, ADEC focused on reviewing alcohol education/prevention programs for Residence Life to incorporate as part of their sanctioning guidelines when students receive an on-campus alcohol violation.  ADEC is currently collaborating with Residence Life Director, Kevin Utt, to form a program based on both the “Rethinking Drinking” program from the National Institute on Alcohol Abuse and Alcoholism (NIAAA) and Kevin Utt’s program titled “Alcohol 101” he devised and implemented while working in residence life at Western Kentucky University.  ADEC will be making final recommendations at the end of this academic year for a “hybrid” alcohol education/prevention program that incorporates both “Rethinking Drinking” and “Alcohol 101” (see appendices G & H, ADEC Year-end Committee Summary for 2008/2009 and ADEC Recommendations 2008/2009).
Another recommendation proposed by ADEC for the upcoming academic year and beyond is for the Clarke community to strongly consider adding a seminar/life skills type course or component for incoming students.  It appears as if students are coming to college with less and less life experience and preparation, which often leads to these students experiencing a higher incidence of stress and/or anxiety.  Often, these students turn to alcohol and/or other drugs in order to feel differently than they currently do.  

Research supports the finding of college students using alcohol as a stress reliever.  A “general pattern of drinking, one that is associated with stress and emotional coping, is supported by research on drinking motives, expectancies, self-esteem and drinking contexts. Furthermore, anxiety disorders have been shown to be co-morbid with alcohol disorders among college students, from both cross-sectional and longitudinal designs” (Baer, 2002).  (See appendix I Student Factors:  Understanding Individual Variation in College Drinking, p. 10).  Using alcohol and other drugs as a coping tool poses concerns for retention efforts as well as student’s health and well-being.  A web-site devoted to educating students and parents on the dangers of binge drinking reports that “several national analyses indicate that academic deterioration is associated with drinking. There is a consistent connection between lower self-reported grade averages and higher levels of alcohol consumption. One study of 429 students at a large midwestern university found that the negative effect of alcohol use was most pronounced on educational attainment in college among those students who ranked as high academic performers during their high school years” (web-site: www.collegebingedrinking.net/high-risk-drinking-in-college-impact-and-consequences.html, 5/13/10)  (see appendix J “High-risk Drinking in College:  Impact and Consequences”).

A comprehensive educational program or course would be helpful for students, teaching them how to better manage their emotional world, thus reducing the need for alcohol and/or drug usage as a way to deal with stress and other negative emotions.  

Part 3. Leadership
Lorie Murphy-Freebolin has been the Counseling Center Director for 10 years.  She brings with her over 24 years of experience in therapy and counseling in private practice, college, community, and hospital settings.  She holds a Masters Degree in Psychology as well as a Psy.D. ABD from Pepperdine University (Malibu, CA).

Mikaela Wulfekuhle, Counselor, has worked in the Clarke Counseling Center for 3 ½ years.  She has 6 years of counseling experience in community and academic settings, including substance abuse counseling certification.  She holds a Master’s Degree in Counseling Psychology from Loras College (Dubuque, Iowa).  Mikaela also obtained her licensure for the state of Iowa as a mental health counselor, as of January 12, 2010.
The Counseling Center staff meets weekly to ensure the Counseling Center’s goals and objectives are being met and followed throughout the year.  These meetings also allow for collaborative needs to be discussed and reviewed.  The director also meets regularly with the other Student Life directors, the Retention Committee, and VP of Student Life, Kate Zanger, to ensure a continuous feedback loop between the Counseling Center and Clarke administration and departments.
Part 4.  Organization and Management
The Counseling Center is an essential department under the Student Life Department of the College.  The director and counselor serve a variety of roles on campus, from providing consultations, conducting student and faculty/staff trainings, serving on campus committees, and facilitating stress management activities for students to providing individual counseling services to over 200 students per academic school year.
Part 5. Human Resources
The office of the Counseling Center consists of a full-time director, a full-time counselor, a ¼ time  office manager (the remaining ¾ of this full-time position is shared between Career Services and Study Abroad programming), and a part-time student worker (see appendix K, Assistant to the Directors of Career Services and Counseling Center Job Description). The Director, Counselor, and Office Manager receive an annual performance appraisal, job descriptions are reviewed at this time, and goals and objectives are set for the following year (see appendices L & M, Counseling Director Job Description and Counselor Job Description). 
Two full-time counseling staff allows for more outreach to occur each year and also allows for more student needs to be served each academic year.  
Part 6.  Financial Resources
The program demonstrates fiscal responsibility and cost-effectiveness by reviewing the budget each semester and checking the amount of funds available prior to making purchases (see appendices N, O, & P, Counseling Center Budget 2007-2010).

A concern is that the budget for phone usage may need to be adjusted in the future.  Students give their personal cell phone numbers, the majority of them long distance, as their main method of contact.  The Counseling Center contacts students primarily through their campus email for appointment reminders, scheduling, etc.; however, calling students on their cell phones is often the best way to reach them.  Counselors are aware to keep these conversations short in duration as appropriate. However, the staff does need to have longer conversations with a student who may be in distress.  They also need to return phone calls to students’ parents, physicians, and counselors.
Future funding priorities will be determined by the staff and are subject to the availability of campus resources.  Current funding priorities include updating counseling resources and reference materials, as well as attending continuing education opportunities.  Staff chooses continuing education trainings and workshops which are cost effective and proximate to Clarke College.
Both Counseling Center staff is grateful for the opportunity to work for Clarke College. We hope this Program Review supports the fact that we are an integral part of the Clarke community and have accomplished a great deal.  In the last six months alone, we have 
· Completed 14 presentations for students, faculty, and staff and participated in numerous outreach activities
· Collaborated and consulted with faculty and staff on a daily basis
· Have provided crisis management services for numerous students this year 
· Consistently kept full caseloads each semester.  We typically maintain student caseloads that are higher than other schools of our size (see appendix Q, Small College Counseling Consortium Questionnaire listing counseling center services and counselor to student ratios).
· Counselor Mikaela Wulfekuhle obtained LMHC licensure for the state of Iowa and has upheld CADC certification for the state of Iowa
· Lorie Murphy-Freebolin has contributed to numerous committees and provided consultation for faculty and staff
However, we are still working for salaries which were established years ago. Our salaries are $2,000 to $3,000 lower than the average salary based on the CUPA survey provided in the appendix. We wish to request our compensation be re-evaluated.  (see appendix R, CUPA Market Compensation Data).
Part 7.  Facilities, Technology, and Equipment
The Counseling Center is located in a quiet and private area of the Stoltz Student Life Wing in Mary Frances Hall.  The quiet and calming environment is easily accessible and well received by students.  Students enjoy the warm beverages of tea and hot cocoa they are offered, as well as the private waiting area. 

Two staff desk computers and the student worker computer have been replaced within the past two years.  Counselors rely on email frequently to contact students, faculty, and staff. Both counselors have a private laser printer at their desk which is used to print confidential information for student files.
Confidentiality is maintained through appropriate record keeping.  Only counselors have access to client files which are always locked in a separate file cabinet.  Within the past year, client files seven years or older have been shredded.  This is within APA’s ethical guidelines.

Counselors have readily-available access to resources, both on-line and workbook materials.  Handouts and brochures are also updated frequently and readily available to students on a variety of topics such as time management, stress management, healthy sleep habits, etc. (see appendix S, Counseling Center Website Home Page).
Part 8.  Legal Responsibilities
Counselors inform clients of legal obligations and limitations to confidentiality in duty-to-warn situations.  These situations are explained to students; they are also asked to sign a confidentiality statement clearly stating confidentiality limitations (see appendix T, Counseling Center Statement of Confidentiality).

Legal advice is available to staff as needed.  The Clarke College Counseling Center utilizes the use of a campus lawyer where appropriate to reduce liability of the College.  Legal concerns are also staffed with the VP of Student Life where appropriate.
Part 9.  Equity and Access
Counseling services are available to undergraduate and graduate full-time students free of charge.
Part-time students and Time Saver students are referred to off-campus services after the initial visit.  The Counseling Center has been approached about taking on part-time and Timesaver students; however, due to the time limitations of staff only full-time students are able to utilize campus services at this time. 
Additionally, Timesaver and part-time students pay a reduced tuition fee that does not include Counseling Center services.  The majority of Timesaver students is from the Dubuque community and has access to local mental health services.
Part 10.  Campus and External Resources
The Clarke College Counseling Center utilizes the following external resources to ensure the quality of counseling services:
· Clarke College Physicians’ Advisory Board (see appendix U , Clarke College Medical Advisory Board 2009/2010)
· Ongoing development of community collaboration and referral sources (Medical Associates and Riverview)
· Attending and presenting at GLBT Governor’s Conference 
· Ongoing reading and research into current mental health topics and effective treatment modalities, including eating disorders, severe anxiety, personality disorders, adoption, and addiction and recovery, and mental health concerns specific to the college student population
· Small College Counseling Consortium involvement
· Campus Committee involvement (Catholic Identity Committee, Alcohol/Drug Education Committee (ADEC), and Retention Staffing Committee
· Alcohol/Drug Education Committee (ADEC) campus and community resources (Health Services, Social Work, Residence Life, Athletics, Dubuque County Safe Youth Coalition, Hillcrest Family Services, and Helping Services of Northeast Iowa)
· Numerous continuing education opportunities (CEU’s) from substance abuse, sexual abuse, LGBT issues, spirituality in counseling, to emotional intensity trainings
Part 11.  Diversity
Human Rights Action Group (HRAG)
The Counseling Center Director served as an adviser for the Human Rights Action Group (HRAG) since Spring 2004.  The HRAG mission statement is as follows:

Human Rights Action Group is a student organization that holistically embraces and celebrates the human differences of ability, age, ethnicity, gender identity, ideology, nationality, physical attributes, race, religion, sex, sexual orientation, and socioeconomic status.  In keeping with the BVM Core Values of Freedom, Education, Charity, and Justice, the Clarke College Mission Statement, and the principles of Catholic Social Teaching, HRAG embraces and encourages a willingness to educate others about our differences in an environment free from discrimination.
HRAG encourages charitable donations to “Operation Christmas Child” each year, a project aligned with Samaritan’s Purse that allows people around the world to provide support to children of war, poverty, and those who are survivors of natural disasters around the globe.

HRAG has also promoted panel discussions on exploring the myths, stereotypes and prejudices of body size and image.  Another activity HRAG promotes is “The Day of Silence.”  This is an annual event held to bring attention to anti-LGBT bullying, harassment, and discrimination in schools.  Students and teachers nationwide observe the day in silence to echo the silence that LGBT and ally students face every day.  The Day of Silence is one of the largest student-led actions in the country.
HRAG was also an officially recognized student chapter of Amnesty International.  The student organization remained very active in human rights and social justice issues and often partnered with Campus Ministry in presenting educational resources and opportunities for student activism.
HRAG is currently inactive due to lack of student interest.
Clarke Alliance

In the spring semester of 2010, the Counseling Center Director was asked to co-advise (with a Social Work faculty member) a new student organization which was named the Clarke Alliance.  The Social Work Department provided the following rationale for the founding of the Clarke Alliance: 
There has been interest in supporting LGBT students and their families and friends on campus for many years.  HRAG was developed to help address this need. The Social Work Department is in the accreditation process and this fall a reviewer was on campus.  Among her duties, the reviewer looked for evidence that the Social Work Department complies with the justice and advocacy components of the social work profession.  One of these tenets is to advocate for underrepresented persons; this includes persons who are not straight.  In her review, she saw that the department was in compliance.  She also looked at the college and found that although there was a clear spirit of support and acceptance, access to support was less clear.  The Council for Social Work Education recommended that Clarke develop more explicit outreach to LGBT students and employees.  Clarke administration fully embraced this recommendation and the Social Work Department collaborated with the Counseling Center to reach out to students who might be interested in forming a club.  Students responded that they, in fact, wanted this opportunity and they have begun the process to create the Clarke Alliance.

The Alliance mission statement is:  The Clarke Alliance is a student organization that provides a supportive, safe social setting for gays, lesbians, bisexuals, transgendered persons and their friends and supporters, as well as any other interested parties recognizing sexual diversity on the campus. Clarke Alliance also provides educational resources to the college and community regarding issues of sexual diversity and acts as an ally to other organizations dealing with issues pertinent to our own membership body. 
In keeping with the BVM Core Values of Freedom, Education, Charity, and Justice, the Clarke College Mission Statement, and the principles of Catholic Social Teaching, we embrace and encourage a willingness to educate others about our differences as well as our similarities, in an environment free from discrimination. We understand that exploring issues of diversity is central to one’s process of growth and development.
We believe that members of the Clarke community have the freedom to be who they are in an environment which is safe, accepting, and welcoming. We embrace the principle of solidarity, believing that all are equal members of the human family. We expect that every person has a fundamental right to those things which are necessary for human dignity, and that corresponding to these rights is the duty and responsibility to collectively seek the common good and well-being of all. 
The Clarke Alliance was awarded the CSA Diversity Grant for the spring semester of 2010 and sponsored the 1st Annual Diversity Show on Saturday April 11, 2010 in Jansen Music Hall.  Performances included: traditional dances from Kenya and Mexico, step routines, drag acts, and vocal performances. The performers included students from Clarke, University of Dubuque, and Loras as well as Clarke alums and members of the Dubuque community.  There were over 200 people in attendance and the overwhelming response was very favorable.
LGBT (Lesbian, Gay, Bisexual, Transgender) Governor’s Conference 
Beginning in 2008, the Clarke Counseling Center has presented at the LGBT Conference in Des Moines, IA at Drake College.  Presentation topics included counseling LBGT clients and self-esteem issues specific to the LGBT population. Attendance at this conference allows for Clarke College to be recognized as an open, supportive, and accepting community for LGBT youth.
Classroom Guest Lectures

The Counseling Center Director also presents lectures on the topic of Buddhism to the Religious Studies and Philosophy Departments.  The Counseling Center has also co-sponsored a Buddhist meditation workshop for the campus community since fall 2004.  Other sponsoring departments for this event have included Campus Ministry, Religious Studies, Philosophy, Physical Therapy, and Multicultural Student Services. 
Meditation Workshop 
Many students continue to be highly receptive to a stronger emphasis on stress management education and training.  Several campus departments (Counseling Center, Campus Ministry, Multicultural Student Services, Religious Studies, and Philosophy) collaborated to host a Meditation Workshop in the early part of fall semesters, led by two Soto Zen priests from the Madison, Wisconsin Soto Zen Community.  The purpose of the Meditation Workshop was:

Introduction to Zen Meditation will provide participants with a variety of information and experiences related to Buddhism and Zen practice including: A brief history of Shakyamuni Buddha;  Fundamental ideas of Buddhist philosophy; Basic tenets of Zen practice; Instruction in Zen meditation (Zazen); Questions and Answers (see appendix F, Meditation Workshop Flyer and Information).

Marginalized and Special Needs Population
The Counseling Center regularly sees students in conjunction with the Learning Center with a variety of learning disabilities and social disabilities, such as Asperger’s Syndrome, social phobias and anxiety disorders, and chronic illnesses that have contributed to chronic pain or other limitations of daily living.  Students served regarding academics and/or a learning disability in the 2007/2008 academic year were 63, and 64 students within this population were served in 2008/2009.  The Counseling Center is considering separating this category into two separate areas of assessment in the future.
The Counseling Center also met with 9 international/minority students in the 2007/2008 academic year and 8 international/minority students in the 2008/2009 academic year.  Results regarding student issues served have not yet been calculated for the 2009/2010 academic year.  
Part 12.  Ethics
The Clarke College Counseling Center strongly adheres to high ethical standards and principles.  The Counseling Center follows the American Psychological Association’s (APA) “Ethical Principles of Psychologists and Codes of Conduct.”  This conduct code has been in effect since June 1, 2003.  
The Counseling Center also strictly adheres to the code of ethics denoted by the Iowa Department of Public Health’s Behavioral Science Board which may be found under CHAPTER 31:  LICENSURE OF MARITAL AND FAMILY THERAPISTS AND MENTAL HEALTH COUNSELORS, updated 1/30/02 at www.legis.state.ia.us/aspx/ACODOCS/DOCS/645.31.pdf.

Confidentiality is discussed with each student at the start of counseling (see appendix T, Counseling Center Statement of Confidentiality).  During the first counseling session we also discuss with each student the types of services offered, limitations, benefits and risks, as well as referral and termination procedures.
Special attention is heeded to ensure proper releases are in place in order to provide quality student care (see appendix V, Counseling Center Authorization to Release and Obtain Information). 
When a potential conflict of interest arises, counseling staff discusses this conflict and devises appropriate action, which may include referring a student off campus for counseling.
Services are provided within limits of training and competence.  Appropriate referrals are made off-campus when necessary (see appendix W, Counseling Center 3-Way Authorization to Disclose Mental Health Information). The Clarke College Counseling Center makes it very clear what services we are equipped to provide and those services we are unable to provide at this time.  For example, we explain to others that we do not have 24-hour emergency care services and are not able to be available during holidays and breaks.  If a student’s needs are more than this, we refer to an off-campus provider to ensure that student the best quality care.
The Counseling Center staff remains clear that our role is educational and supportive.  We frequently refer students for mental health evaluations for depression, anxiety, and learning disabilities.  We do not provide students with a mental health diagnosis.  Rather, we offer them support and education for learning the skills that will enable them to effectively manage their own emotional world, make responsible decisions, reduce stress, and improve their moods.  
Electronic information is respected and is always treated as confidential.  Computers are password protected, in order to protect confidential scheduling information and student identity.

Ethical concerns are staffed as needed with the Director of the Counseling Center and a discussion of how to handle this most effectively is reviewed. 

Part 13.  Peer Institution Benchmarking
The Counseling Center attends a meeting each semester called the Small College Counseling Consortium.  Counseling centers from colleges comparable to Clarke meet for one, seven hour session each semester at each of the members’ campuses on a rotating basis.  The purpose of the meeting is for counselors to get a sense of current trends, concerns, strategize solutions, and discuss best practices.  

This Consortium core group consists of the following schools:  Clarke, Loras, University of Dubuque, St. Ambrose, Augustana, Mt. Mercy, Millikin, Wartburg, Grinnell, Drake, Central, UW-Platteville, Luther, Grandview, Cornell, and Simpson.  
Upon sharing best practices, the Clarke College Counseling Center is usually in a leadership role to advise other counselors in implementing practices which Clarke has already had in place for some time.  In the past four years, at least seven schools have realized a need to implement campus-wide collaboration to address the needs of students at risk.  This type of collaboration has been in place at Clarke ever since the current Counseling Center director has been on staff.  Additional innovative practices presented by the Clarke Counseling Center have included:  

· Cognitive behavioral approach for working with emotional intensity disorder
· Faculty workshops and consultations for promoting campus civility in the classroom
· Classroom management strategies and techniques for student teachers
· Suicide awareness and prevention 

· Addressing issues of students who self-harm

· Comprehensive plan for addressing the need of students for a psychiatric evaluation referral and facilitating their return to campus with compliance to their treatment plan
· Comprehensive and confidential tracking of students who are at potential risk 

· Promotion of wellness programs such as yoga, kickboxing, meditation, and comprehensive stress management

In relationship to other schools, the Clarke Counseling Center is adequately staffed for our current student population with two full-time counselors.  Many other schools complain that they are understaffed and unable to meet the growing needs of their campus populations.
This type of collaboration also benefits the Clarke College Counseling Center in that it gives us the support and validation that we are adequately meeting the needs of our college population.  The UW-Platteville Counseling Center assisted the Clarke Counseling Center in formulating the Self-Perception Inventory, which we use in our assessment reports.  The Luther Counseling Center provided Clarke with valuable resources on intercultural adjustment, which they used in their Study Abroad program. 

Central College Counseling Center recently introduced a program they are utilizing.  This program called “Choice Theory,” is an educational tool for teaching emotional intelligence to college students.  Central College counselors teach “Choice Theory” to their Athletic and Residence Life staffs who, in turn, teach it to their students.  
The Clarke Counseling Center is planning to introduce a similar type of program on our campus, especially in light of the fact that Clarke does not offer a Freshman Seminar class.  The Clarke Counseling Center staff has researched the topic of emotional intelligence and developed a workshop, called “Taking Control of Your Life 101: Increasing Emotional Intelligence,” that will teach the concept to various campus constituencies such as Athletics, Residence Life, and Academic Advisors.  We will also present this workshop to all incoming students Fall 2010/2011.  See complete description of this workshop in Part 15., Improvement Plan and Recommendations. Part 14.  Assessment and Evaluation
Self Perception Inventories (SPI’s) are completed with students utilizing long-term counseling services (see appendix X, Self-perception Inventory). SPI’s are given at the beginning of counseling and toward the termination of counseling to assess personal growth in the following areas: 

· Self-Image

· Assertiveness

· Achieving Life Balance

· Stress Management and Positive Thinking
· Satisfying Relationships

· Personal Values
Each academic year a different learning outcome is evaluated and a rubric is used to ensure the Counseling Center is following tangible, measurable outcomes which promote the College Mission.  Learning outcomes include:  
· develop self-understanding
· develop self-confidence 
· develop a personal code of values and ethics
· develop leadership skills 
· develop spiritual values 
· demonstrate skills and behaviors to achieve personal and professional goals
As the attached assessment reports and data charts confirm, each semester students utilizing the Counseling Center for long-term services consistently show personal growth; this assists with retention efforts as well (see appendices Y-DD, Rubric Assessment Reports and Data Charts).  These reports exhibit a strong correlation between extended lengths of time a student remained in counseling and an increase in behaviors associated with self-understanding, self-confidence, developing a strong personal code of ethics, developing leadership skills, developing spiritual values, and skills and behaviors to achieve personal and professional goals.   When reviewing the charts of students who have been working with the Counseling Center for two or more years, we find substantial increases in all learning outcomes that are measured.  
The Counseling Center will continue to utilize an educationally-based cognitive restructuring model of counseling that is solution-focused as students respond very well to this.  They benefit from hand-outs, workbook activities, and journaling to chart their progress.  The Counseling Center plans to offer ongoing counseling services to the largest number of students that can be seen by this department throughout the academic year.  
Part 15.  Improvement Plan and Recommendations (see appendix EE, Counseling Center Improvement Plan)
Below is a list of areas that have proven successful and the staff will continue:
Substance Abuse Education
It is recommended that ADEC continue, as needed, to facilitate and support Residence Life and the implementation of a substance abuse education program.  Currently, the committee is reviewing several substance abuse education and intervention programs.  Kevin Utt, Residence Life Director, has offered a program he devised (Alcohol 101) to be used as an education tool at Clarke.  It is recommended the committee work together with Kevin Utt, while exploring additional programs, to devise an individual computer-based delivery system of this information to students.  It is recommended that this educational program be added to Residence Life’s alcohol sanctioning guidelines.  

This educational piece will assist students with making healthier choices regarding substance abuse utilizing the following: social norms; education of a standard drink and also Clarke policies and Iowa laws; motivational interviewing techniques; and focusing on a commitment to change.  

If this program works well, adding this information into Clarke Orientation or a first year experiential course for incoming students would be highly recommended.
Continue to increase our resources for working with students
Continue to increase our resources, including but not limited to:  workbooks, handouts, and online resources.

· Review brochure booklet “Adult Education Handbook Planner” and update student brochures.

· Update and/or discard outdated handouts for spinner.

· Update web-site with new handouts and information.
Continue with self-directed study in areas pertinent to the counseling field
Continue with self-directed study, including, but not limited to:  journals, books, online resources, trainings, etc.
· Research ongoing CEU opportunities and workshops in the area (40 CEU’s needed every 2 years for licensure).

· Attend at least one workshop and/or training each year to support continuing education.  

· Attend one Small College Counseling Consortium meeting per year to discuss trends of college counseling centers.
Continue participation in on-campus committees
Continue participation in on-campus committees.
· Continue with Catholic Identity Committee.

· Continue chairing Alcohol/Drug Education Committee (ADEC).


Continue to provide assistance to residence life staff
Continue to provide assistance to resident life staff for connecting with residents and building community.

· Attend Residence Life meetings two times per month.

· Provide trainings to RA’s as needed.
Recommended Improvements to be implemented over the Next Three Years:

Clarke College Counseling Center Student Satisfaction Survey

As previously discussed, in an effort to more accurately assess student satisfaction with counseling services, we have developed a student satisfaction survey.  This survey will be discussed further in the Counseling Center Improvement Plan at the end of this report (see appendix C, Clarke College Counseling Center Student Satisfaction Survey).
Mandated Education
The Counseling Center recommends a mandated educational program be in place for at-risk students (see appendix BB, Emotional Responsibility Handout).  It would be appropriate for students who have demonstrated threatening behaviors, altercations, and/or emotional outbursts which have been disruptive to others. These kinds of behaviors often result in sanctions which have included referrals to the Counseling Center. While some referrals of this nature are appropriate, others are better dealt with through mandated education that is best provided by Athletic, Residence Life, or Student Life personnel. 
Mandated Education would assist with retention efforts while allowing the college to address concerning behavior.  The rationale for mandated education is stated in the Magna Online Seminar titled “Instead of Mandated Therapy:  Mandated Educational Programming” (2009) as follows:
“The main problem with mandated therapy is it breaks away from the core tenet of therapy:  a client voluntarily chooses to enter the relationship to seek help.  While there are some areas where mandated therapy or treatment occurs…college counseling centers are already struggling with drastically increased client load.  The added training time and supervision required to offer mandated treatment requires resources beyond what most colleges can afford” (see appendix FF, Key Points of Magna Online Seminar “Instead of Mandated Therapy: Mandated Educational Programming;” entire transcript available in Counseling Center office).
Therefore, mandated assessment and education is much more common and more easily offered.  Areas of mandated education often include managing emotions effectively, aggression management, and learning relationship skills.  This also allows for the College to attend to concerning behavior through a required number of educational meetings.  These programs can be offered in a short-term to long-term range.  Sanctioning guidelines can be determined by the hearing officers (see appendix GG, Mandated Educational Program Outlines).
Further, mandated counseling is a slippery slope.  All counselors of the Small College Counseling Consortium feel it is met with great resistance and refuse this option.  However, requiring education as a sanction for threatening behavior and/or altercations and mood management would be a benefit to the College and its retention efforts.
Another benefit to this type of programming is that it has the ability to be taught by a variety of staff members including coaches, Residence Life staff, and additional Student Life staff.  Data suggests that students learn best from education.  Furthermore, many more students can be better served on campus using the same language.  This is then reinforced with Athletics, advisers, Residence Life staff, Student Life staff, etc. providing for a more proactive community approach to behavior concerns.  It is recommended that this type of programming be taught to first year students by Student Life staff, including coaches, Residence Life staff, and faculty.  
To assist with programming, the “Mind Over Mood” handbook by Dennis Greenberger, Ph.D. and Christine A. Padesky, Ph.D. (1995) is a self-guided journey for students to receive education about how their self-talk affects their emotional state and ultimately mood.  Another resource, in addition to the Magna Online Seminar, is the text “The Social Skills Picture Book for High School and Beyond” by Jed Baker, Ph.D. (2006).  This resource focuses on learning social skills and the importance of body language through pictures and text.  The book highlights assertiveness skills, how to handle anger appropriately, as well as social skills needed for making friends and dating.
An excellent resource for anger management is “The Anger Control Workbook” by Matthew McKay, Ph.D. and Peter Rogers, Ph.D. (2000). This book includes simple, innovative techniques for managing anger and developing healthier ways of relating.  The cost of any materials can be paid by the student who is sanctioned to the educational program.

Provide Emotional Intelligence workshop to first year students
On a more proactive note, the Counseling Center recommends that an “Emotional Intelligence” workshop be taught to first year students during CONNECT.  Emotional Intelligence focuses on teaching students emotional responsibility and how to be accountable for their own thoughts, behaviors, and emotions; thus helping to develop healthier, well-adjusted students.  In addition to presenting the Emotional Intelligence workshop that is included in the appendix, it is recommended that the Counseling Center also present this workshop to Athletic, Residence Life staff, and Student Life staff as well as academic advisers.  The Counseling Center staff can also act in an ongoing consulting role in implementation of this program at Clarke College. 
Emotional IQ plays an important role in our personal and professional success.  Some of the central qualities that make up emotional intelligence are the following:

1.  Self-awareness

A. The ability to recognize a feeling as it happens

B. Increased awareness and understanding of “gut feeling”

C. Being able to answer the following two questions objectively.  They address taking responsibility for your own choices and an understanding of the motivation behind the choice of response.

1.  “What am I doing?”

2.  “Why am I doing it?”
2.  Mood management

A. We generally have little control over experiences that provoke or result in negative emotional experiences (anger, frustration, hurt feelings).   However, we do have the choice/self-control over how we feel, how long, and how we demonstrate the feelings we have.  For example, the more you think about how angry you are, the angrier you get.

B. Reframe.  When situations are emotionally difficult, choose to reinterpret the situation in a realistic or more positive light.

C. Take time to yourself to calm yourself down and think clearly

D. Don’t waste time on negatives.  If you have control over something, deal with it in a productive manner and then move on.  If you do not have control over it, let the other person own it.

E. Distract yourself from negatives with positives

F. Engage in self-care

1.  Prayer/meditation

2.  Formal relaxation techniques

3.  Regular exercise

4.  Adequate rest and good nutrition

5.  Balanced and realistic time management

6.  Positive use of resources

7.  Find a way to increase coping resources and/or decrease your stressors

G. Be aware of your mood and thoughts about your mood 

3.  Self-motivation- Motivation is not something that you have, it is something you do.

A. Requires clear goals, with an optimistic “I can do this” attitude

B. Catch negative, self-defeating thoughts as they occur and reframe them in less negative terms.  For example, when optimistic people experience failure, they blame the situation, not themselves.  They think in terms of what they learned, what they can do, how to improve something, or break it down so that it is manageable.  Regardless, they have rational and realistic belief in themselves.  They say, “I can do it.”

4.  Impulse control or delay gratification

A. This is emotional self-regulation; the ability to delay a desired impulse in order to reach a goal.  This is a very important trait associated with success.  It is also associated with social competence, self-awareness, and the ability to cope with frustration.  The ability to resist impulses can be developed through increased awareness and practice.  Remind yourself of the long-term goal.  It will be worth it.

B. Delaying gratification helps to regulate your mood.  You don’t allow yourself to get focused on the disappointment of not getting what you want now; instead you look at the big picture of ultimately achieving your goals and doing what is necessary, even waiting.  This perspective facilitates positive problem solving, which motivates a person to continue to try in the face of setback by finding more ways to perform effectively.

5.  Social skills

A. Empathy is the capacity to understand how another person feels, where you are at work, with friends or family, or in a relationship.  Go back to self-awareness.  Do you leave people feeling dismissed, unimportant, or patronized versus genuinely appreciated and cared for?  Remember, it is not all about you.

B. The better we are at paying attention to signals that other people put off, the better we are at choosing effective signals that we send to people because we have improved understanding of how others experience us.

The interrelationship among all of the factors associated with emotional IQ results in knowing yourself and knowing how others experience you.

(Johnson, S. L.  (2004).  The therapist’s guide to clinical intervention- The 1-2-3’s of treatment planning.  (San Diego, CA:  Academic Press).


Helping students process and integrate their emerging emotional intelligence accounts for most of the work that the Counseling Center does with students. Students are more likely to understand and integrate the concepts of emotional intelligence if they are receiving consistent messages across campus and these messages are being reinforced by Residence Life staff, coaches, and academic advisers.  

Research findings indicate that emotional intelligence skills are important and perhaps

critical factors of student achievement, retention, and personal health (Nelson and Low,

1999, 2003, 2004, 2005; Epstein, 1998; Bartlett, 2002; Stottlemyre, 2002; Vela, 2003;

Chao, 2003; Nelson, Jin, and Wang, 2002; Elkins and Low, 2004; Nelson & Nelson,

2003; Williams, 2004; Potter, 2005; and Smith 2004). Extensive interdisciplinary

research indicates that emotional intelligence and related non-traditional measures of

human performance may be as or more predictive of academic and career success than IQ

or other tested measures of scholastic aptitude and achievement (Gardner, 1983, 1993,

1997; Sternberg, 1985, 1995; Goleman, 1995, 1997; Dryden and Vos, 1994; Astin and

Associates, 1993; Townsend and Gephardt, 1997; Weisenger, 1985, 1998; Cooper and

Saway, 1997; Epstein, 1998; Nelson and Low, 2003; and Low and Nelson 2004, 2005).

These findings provide a compelling case for including emotional skill development in

academic and student services programs in schools and colleges (see appendix HH , Emotional Intelligence and College Success: A Research-Based Assessment and Intervention Model).

Current research has concluded that emotional intelligence and related non-traditional

measures of intelligence and human performance are as or more predictive of academic and

career success than IQ tests and other measures of scholastic aptitude and achievement (Nelson

and Low, 2003; Gardner, 1983, 1993, 1997; Sternberg, 1985, 1995; Goleman, 1995, 1997;

Dryden and Vos, 1994; Astin and Associates, 1993; Townsend and Gebhardt, 1997; Weisenger,

1985, 1998; Cooper and Saway, 1997; and Epstein, 1998). Interdisciplinary research clearly

indicates the importance of emotional intelligence and emotional skills to student achievement,

career success, personal well-being, and leadership. These research findings emphasize the

necessity of including emotional skill development in programs designed to improve student

achievement and academic success (see appendix II, Emotional Intelligence: Effectively Bridging the Gap Between High School and College).
Central College utilizes a similar format of education with coaching staff that teaches condensed courses of Choice Theory to first year students.  This theory highlights understanding that the source of most of life’s frustration occurs when one’s perceived world differs greatly from the realistic world.  Students then learn to manage their frustration by either controlling what they can in their reality, or changing their perceived views (and sometimes unrealistic) expectations of their world.  
Additionally, University of Dubuque utilizes a comparable course design of teaching emotional responsibility and healthy choice making to first year students.  These courses are taught in a first year experience course that also focuses on teaching students life skills.  Students also receive credit for this course.  Other areas typically covered in these types of “transitions” courses include education about making healthy life choices, substance abuse, stress management, time management, and a variety of other topics.  A course format similar to the previously mentioned could be very helpful to incoming students; this would allow for a logical place for continuing conversations to be held on topics pertinent to development while in college.  
The Clarke Counseling Center has researched and designed an emotional intelligence presentation and workshop that incorporates all of the key points in emotional intelligence education as listed in Section 13. Peer Institution Benchmarking.  It is a flexible workshop that can utilize and highlight a variety of aspects of emotional intelligence.  We have included the PowerPoint presentation and major worksheet pages and handouts in the appendix (see appendices JJ-SS).
Expand and Coordinate Wellness Programming
It is also suggested that kickboxing and yoga scheduling be coordinated to offer classes at a variety of times for students as many students have expressed a desire to attend both classes.
To further increase our stress-reducing/wellness programming, the Counseling Center will explore the possibility of hiring a Pilates instructor to teach on the Clarke campus in August 2010. We also recommend identifying an advisor and students who would be interested in reinstating the Stress-free zone on campus. The Stress-Free Zone was a student organization that planned stress-relieving activities for students throughout the academic year. These activities were provided free of charge and included games, crafts, meals, cookie-decorating, art projects, karaoke, etc.
Respectfully submitted by:
Lorie Murphy-Freebolin, Director of Counseling Center                             
Mikaela Wulfekuhle, Counselor
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